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Motivation

the inherent nature of the problem

mis-matched responses?

a joint responsibility?
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Our aims:
• to determine whether staff beliefs appear 

to underpin attitudes and actionsto underpin attitudes and actions 
• to document actual practices at UTas to 

assess existing responses
• to identify which strategies staff see as 

being more (or less) effectivebeing more (or less) effective 
• to identify the key impediments to 

implementing innovative assessment 
strategies

The AUTC recommendation
a four-part strategy comprising:

1. a collaborative effort at all levels 

2. educating students appropriately

3. designing assessment such that the possibility 
of plagiarism is minimisedof plagiarism is minimised

4. highly visible detection and monitoring 
procedures with appropriate punitive 
measures
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Assessment strategies?

need to consider 
what

question focus?
parts of the process to assess?

how
innovative modes?innovative modes?

when
more often?
less often?

Our research questions:

RQ1: Which of a range of strategies aimed at educating 
students and making expectations clear arestudents and making expectations clear are…

RQ2: Which of a range of strategies aimed at visibly 
monitoring, detecting and responding to incidences 
of plagiarism are …

RQ3: Which of a range of strategies aimed at designing 
t t i i i t iti f l i iassessment to minimise opportunities for plagiarism

are …
i used
ii considered effective
iii likely to  be used in the future?
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Our research questions:

QRQ4: Is the propensity to adopt a particular 
assessment strategy correlated with beliefs 
held as to why students plagiarise?

RQ5: Is the propensity to adopt a particular 
assessment strategy correlated with attitudes 
about potential factors that might impede 
attempts to redesign assessment to 
minimise opportunities for plagiarism?

Method

Questionnaire to teaching academics at the University of 
Tasmania

Set 1: reasons for plagiarism (Park, 2003; Hart & Freisner, 2004)

Set 2: educate and communicate

Set 3: monitor and detect

Set 4: curriculum designSet 4: curriculum design

Set 5: impediments to assessment redesign (Devlin, 2003; Stoney & 
McMahon 2004; Bretag, 2005; Hughes, 2009)

Set 6: Demographics
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RQ1: Education and communication 
strategies

Strategy Per cent 
currently 
using 

Average 
agreement  on 
effectiveness 

Average 
agreement 
on future use  
 

Create a climate of involvement and interest 
rather than one of detection and punishment 

70%  3.65* 3.76* 

Warn students of the possibility of their 
work/programs/files being stolen/copied if left 
on the hard disks of university computers 

24%  3.33* 3.18 

Teach the skills of summarising and 
paraphrasing 

54% 4.17** 3.78* 

T h kill f i i l l i d b ildi 75% 4 29** 4 12*Teach skills of critical analysis and building 
an argument 

75% 4.29 4.12  

Teach the skills of referencing and citation 81%  4.35** 4.28** 
Include mini-assignments that require students 
to demonstrate skills in summarising, 
paraphrasing, critical analysis etc 

56% 4.11* 3.63* 

RQ2: Monitoring, detecting and responding

Strategy Per cent 
currently 
using 

Average 
agreement  on 
effectiveness 

Average 
agreement on 
future use  
 

R i d i b i i 44% 3 93* 3 66*Require essay and assignments submission 
electronically, while making students aware of 
the plagiarism checking software that exists 

44% 3.93* 3.66* 

Support the use of deterrence penalties 66%  3.99* 3.91* 
Request that all be submitted with a cover 
sheet defining plagiarism and requiring the 
student's signature 

87%  3.53* 4.14* 

Publicise information about penalties imposed 
when plagiarism is found 

43% 3.90* 3.96* 
p g

Educate yourself about electronic options 
available and attractive to your students 

38%  3.54* 3.77* 

Use a search engine to help find the sites 
students are likely to find 

37%  3.39* 3.22* 

Demonstrate to your students your awareness 
of electronic resources available to them 

47% 3.69* 3.58* 
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RQ3: Assessment design
Strategy Per cent 

currently 
using 

Average 
agreement  on 
effectiveness 

Average 
agreement on 
future use  
 

Change the assessment tasks from year to year 79%  4.21** 4.19* 
Avoid assignments that ask students simply to 
collect, describe and present information 

80%  
4.07* 4.07* 

Use essay/assignment topics that integrate 
theory & examples or use personal experience 

79%  
4.22** 4.18* 

Use alternatives to the standard essay, such as 
case studies, poster presentations, Wikis  

54% 
3.63* 3.56* 

Assess work produced in class, (oral or 
written) 

59%  
3.94* 3.76* 

A k t d t t k l t ti 59%Ask students to make an oral presentation as 
part of the assessment of written assignments 

59%
3.91* 3.74* 

Require stages of the work to be submitted, 
such as first drafts, lists of sources identified 
and allocate marks for the various stages 

26%  3.37* 2.87 

Minimise the number of assessment tasks 35%  2.83 2.79*** 
Collect an annotated bibliography before the 
submission is due 

8%  2.82* 2.48*** 

The top five ranked strategies were:

• Teach the skills of referencing and citation (4.35)g ( )
• Teach skills of critical analysis and building an 

argument (4.29)
• Use essay/assignment topics that integrate theory and 

examples or use personal experience (4.22)
• Change the assessment tasks from year to year (4.21)
• Include mini-assignments that require students to 

demonstrate skills in summarising, paraphrasing, critical 
analysis, argumentation, referencing and/or citation 
(4.11)
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Significant correlation in each case between use of 
a strategy and perceptions about its 
effectiveness

and future use and effectiveness

and these was higher than those for current 
use

lack of awareness?
impediments?

Why do we think students plagiarise?

Reason for plagiarising Agreement 
score ( / 5) 

Eas access to material ia the internet 4 39Easy access to material via the internet 4.39 
A desire to achieve a better mark 3.99 
Poor time management 3.90 
Students believe that the risk of detection is low 3.87 
A lack of understanding of what plagiarism actually is 3.78 
Students do not consider plagiarism to be a serious offence 3.45 
Students believe that the penalties for plagiarism are not very heavy 3.19Students believe that the penalties for plagiarism are not very heavy 
so it is worth the risk 

3.19 

Students believe that the University does not treat plagiarism as a 
serious offence 

3.10 
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RQ4: are strategies correlated with beliefs 
about causes of plagiarism?

In three cases, yes, positively

In two cases, yes negatively

Strategy use  Positively correlated with belief 
that students plagiarise due 
to: 

Possible interpretation 

Use alternatives to the standard 
essay, such as case studies, 
poster presentations, Wikis or 
Weblogs 

A lack of understanding of what 
plagiarism actually is 

Reflects a desire to assist 
students avoid unintentional 
plagiarism arising from 
misunderstanding by setting g g y g
tasks where “accidental” 
plagiarism is far less likely to 
occur 

Require stages of the work to be 
submitted, such as first drafts, 
lists of sources identified and 
the process used to identity 
them and allocate marks for the 
various stages 

Poor time management Identifying multiple stages of a 
tasks and having these stages 
submitted for assessment helps 
students manage time better and 
avoid last minute pressure that 
might induce plagiarism 

C ll d E i l i h Whil i l i h b ilCollect an annotated 
bibliography before the 
submission is due 

Easy access to material via the 
internet 

Whilst material might be easily 
available, requiring an annotated 
bibliography reduces its 
usefulness as students will need 
to read the sources they claim to 
have used 
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Strategy use Negatively correlated
with belief that 
students plagiarise 
due to:

Possible interpretation 

due to:
Change the assessment 
tasks from year to year 

Students do not 
consider plagiarism to 
be a serious offence 

Unclear 

Minimise the number of 
assessment tasks 

A desire to achieve a 
better mark 

Give more assessment 
as the more that is 
required the harder it 
might be to find othersmight be to find others 
prepare to assist with 
plagiarism, particularly 
if this is costly 

Impediments?
Impediment Agreement 

score ( / 5) ( )
Insufficient time 3.93* 
Insufficient resources and support 3.57* 
Inadequate training 3.30* 
Lack of interest from higher levels within the university 3.06 
SETL evaluations are likely to be negatively impacted 2 72**y g y p 2.72  
Students will view the unit as less attractive 2.62** 
External stakeholders expect traditional forms of assessment 2.60** 
The rigour of assessment will decline 2.19** 
The quality of learning outcomes will be diminished 2.13** 
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But only two cases of negative correlation between 
use and impediments (that were rated as 
impediments)p )

Insufficient time and

oral assessment

avoiding tasks that ask student simply to 
collect, describe and present 
information

But cases where “non”-impediments were 
correlated with reduced use of a strategy

Student evaluations and stakeholder 
expectations

negatively correlated with using alternatives 
to the standard essayy

So resources and perceptions of others have an 
impact?
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So some issues?

awareness

inertia

cause-effect logic


